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1. Aims: 
 
Our teaching policy is the most important of all our policies. It reflects the importance we 
place on learning, teaching and assessment. This policy is founded on the commitment of 
our staff to Continuing Professional Development and reflects the principles developed by 
our staff. 
 
It is the job of every teacher at Mark Hall Academy to create learning so that every student 
can be successful, make progress and achieve. Consistency of experience is essential. 
We are a team and consistency makes us greater than the sum of all our parts 
 
 

 To embed a teaching staff who are consistently good or better 
 

 To ensure all teachers are leaders of learning  
 

 To develop passionate staff.  
 

 To promote engaged and independent learners 
 

 To ensure the highest and most consistent standards, habits and rituals are embedded in 
every classroom 
 

 To provide students with challenge and opportunities where curiosity and creativity are 
cultivated 
 

 To ensure that the highest quality marking, assessment and data informs and underpins 
learning 
 

 To provide teaching environments that cherish and stimulate a love for learning and inform 
and inspire and celebrate student success and endeavours. 
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2. Our Learning Ethos 
 
 

“There is only one twenty first century skill. And that is the ability to act intelligently when 
you are faced with a situation for which you have not specifically prepared.” 

Seymour Pappert 
 
At Mark Hall Academy everyone is expected to make exceptional progress through the 
learning opportunities afforded them and the stimulating environments in which they learn.  
We want our students to be inspired to have interests, values and learning habits for life.  
Mark Hall Academy is a learning community where staff develop their skills and strategies 
through research and development alongside students who are expected to develop their 
personal, social, moral and cultural understandings through their learning and through 
stimulating and inspiring lessons.  
 
Mark Hall Academy strives to maintain a climate where learning is cherished and a culture 
of curiosity is cultivated by passionate and engaging staff. Students are encouraged to 
develop lively and enquiring minds to be capable of independent thought and to 
appreciate those areas of knowledge and understanding which will nurture wisdom, 
enable them to take responsibility for themselves and their actions, and prepare them for 
future life and employment. 
 
Our motto means all students take a ‘can do attitude’ to everything they do in order that 
they have the opportunity to Aspire, Endeavour and Achieve.  
 
“I never teach my pupils, I only attempt to provide the conditions in which they can learn” 

Albert Einstein 
 
Aspire: 
 
Students have a dynamic, purposeful and inventive approach and outlook when it comes 
to learning challenges. They can look beyond the probable and see the possible and are 
willing to take calculated risks. They are prepared to be flexible, to negotiate and exhibit 
leadership skills that bring out the best in others. They are driven by a vision of excellence 
and a spirit of creative enterprise. 
 

Endeavour: 
 
Students think creatively and positively about their learning; they have a ‘can do’ attitude. 
They actively involve themselves and others in seeking out and shaping new meaning and 
possibilities; they are innovators and participators, prepared to experiment and keen to 
discover. They engage enthusiastically in lessons and in the life of the Academy in a spirit 
of endeavour which leads them to realise their goals and solve problems. 
 

Achieve: 
 
Students demonstrate the skills of self-confidence, resourcefulness, reciprocity and 
resilience in tackling learning challenges and are able to overcome obstacles. They value 
learning as a life-long goal and approach new opportunities through systematic planning, 
creative thinking and self-reflection. They have a determination to excel by having the 
highest standards of work, behaviour, attendance and punctuality. 

 
Inclusion underpins everything that is written in this document  
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The Teaching & Learning Policy sets out clear expectations and entitlements. There 
should be on-going debate in our departments about learning and how the policy can be 
best implemented. All Teachers are leaders of learning in this academy and the 
Teaching & Learning Policy should be used to guide our work. 
 

 
3. Mark Hall Academy - Teaching for Learning Charter 

 

It is the aim of every teacher at Mark Hall to create outstanding learning so that every student can be 
successful and achieve. Consistency of experience is essential. We are a team and consistency makes 
us greater than the sum of our parts. 

 
In every lesson, teachers will: 

 
1. Meet the needs of all learners 

Assessment data and information on SEN/EAL/G&T/PP/and other vulnerable groups 
information must be recorded and used by teachers to inform and enhance learning and 
teaching. It is the responsibility of the teacher to provide appropriate guidance to LSAs on their 
role within the classroom.  

 
2. Create and maintain a purposeful learning environment 

The way in which teachers manage the classroom will have a significant effect on students’ 
learning and behaviour.  Students learn, develop and progress in a structured and stimulating 
environment. It is the responsibility of all teachers to create such an environment. 

 
3. Share and review learning objectives with their students 

If students are to take responsibility for their own learning, they need to know what they are 
expected to learn and how they can achieve it.  

 
4. Structure lessons to promote clearly defined learning outcomes that are shared with the 

students 
Clearly structured lessons promote learning. Activities should be varied, purposeful and 
appropriate to meet the needs of all students from the moment they enter the classroom. 

 
5. Ensure Assessment is formative and that it is used to inform learning 

The effective assessment (formative questioning, self & peer assessment, etc.) and marking of 
work are fundamental to successful learning and teaching.  All assessment information should 
be used to ensure students make progress and achieve their targets. 

 
6. Teach students how to ‘learn how to learn’ and how to reflect and improve on their 

learning  
It must be made explicit to students what they need to do to be successful in their learning. 

 
7. Challenge underachievement 

Identifying and challenging underachievement is the responsibility of all teachers.  The aim of a 
teacher is to initiate change, not to process underachievement.  High expectations are not 
enough on their own; action is needed to ensure they are met. 
 

8. Ensure homework is planned, differentiated, clear and meaningful 
Homework should (normally) be set and clearly explained in the first part of the lesson or at an 
appropriate point, in accordance with the college homework timetable. Students must be given 
clear written instructions of the homework task, deadline and how to complete the work. 
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9. Learning pit-stops are used to identify and then act upon what needs to be done to 
increase progress and close gaps 
Pit-stops should be used at regular intervals throughout the lesson to measure progress against 
the success criteria and assessment levels – these should give the teacher and students ‘hard’ 
evidence of progress and understanding, including the use of peer and self-assessment. They 
should not simply be ‘confidence’ or ‘token’ gestures such as thumbs up/thumbs down or traffic 
lights.  

 
Principles: 
In September 2015 all teaching staff contributed to the MHA T&L principles – a set of 
values and rules which are consistently at the core of everything we do within the 
Academy. 
 

Teaching and Learning Principles 

Non Negotiable 

 

Aspire           Endeavour            Achieve 

 

 Start and end routines 
& rituals – orderly and 
positive; enforce 
‘Classroom 
Expectations’ & seating 
plan 

 Immediate 
engagement (DIN) 

 Environments 
designed to inspire 
learning; free from 
clutter 

 SITS marking. Regular 
and collaborative 
assessment 
 

 Shared & formative use 
of Success Criteria  
 

 High expectations  
standards of work, 
presentation and 
behaviour for learning 
 

 SPOT sheets. In depth 
knowledge of all 
students to enable 
differentiated learning 
outcomes & expected 
progress 

 

 Set challenging home 
learning and record on 
SMHWK  

 

 Take a zero-tolerance 
approach to anything 
that prevents learning 
coming first 

All thinking: All doing: All being: 

 

 Well rounded 
individuals who are 
the best they can 
be with the pertinent 
skills, qualifications, 
and moral purpose 
for a successful, 
healthy life 

 Learning objectives 
& outcomes 

 Inclusion and 
closing gaps 

 Planning to achieve 
progress 

 Aspire, Endeavour 
Achieve – reward! 

 Breakthrough, 
Secure, Mastery 

 

 Develop trust and 
credibility to develop 
positive relationships 
with all learners based 
on mutual respect 
 

 Create active learners 
that are resourceful, 
resilient, reflective and 
responsible 

 

 Create innovative, 
relevant and inspiring 
lessons for all learners  

 

 Follow the Teaching 
for Learning Charter 

 

 Provide scaffolding for 
literacy development 

 

 Shape what needs to 
be learnt through 
memorable and time-
framed activities that 
are challenging, 
achievable, well-paced 
and relevant. 
 

 

 Positive & having 
‘can do’ classroom 
climate (including 
praise of effort not 
outcome) 
  

 Within a mind-set 
where all learners 
are motivated in 
investing in 
themselves, others 
and the community. 
(SMSCBV) 
 

 A champion of clear 
communication 
through articulation, 
literacy and oracy 

 Celebrants of 
collective and 
individual 
achievement 

 Reflective learners 

 Mindful of student 
progress 
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Good to Great checklist 
  

All Teachers Must: (Please ensure that all these actions describe your 
practice at Mark Hall Academy) 
 

How often? 

Be at their door to meet, greet and welcome students.  
Check uniform is correct 

Every lesson 

Start of Lessons All Lessons 
Must: 

Have a starter activity ‘Do it Now’ (DIN) planned and ready for students to 
engage with  on entry  

Every lesson  

Use and maintain a seating plan  Every lesson  

Check students have correct equipment, make a note of those without for 
same day contact by subject teacher  

Every lesson  

Set homework near the beginning of the lesson. Pupils to leave planner on 
the desk for checking  

Every lesson  

Take the register  Every lesson  

Know which students in their classes are G&T/SEN/EAL and have specific 
work to meet their needs  

Every lesson  

Ensure they have planned LSA input in advance of the lesson  As applies  

Ensure the LSA works pro-actively to support every student in the class who 
needs help  

As applies  

Maintain good timing so pupils are stood behind chairs for dismissal on the 
bell, not before  

Every lesson  

All Practice  All Lessons 
Must:  

Have levelled, differentiated learning outcomes written out and shared with 
students. Check student understanding of Learning outcomes  

Every lesson  

Have opportunities for checking that learning objectives have been met by 
all students  

Every lesson  

Ensure every student in the class knows what level they are working at, and 
what they must do to meet/exceed their target  

Every lesson  

Have evidence that students are working at the correct level to ensure 
challenge  

Every Lesson  

Practice a no hands up policy  Every lesson  

All Books Must:   

Have end of year targets (flightpaths/routemasters ) stuck in their books  Every subject  

Have SITS feedback  
This must include student response to feedback. 

Fortnightly  for 
core/3 weeks for 
foundation 

Marking and comments reflect next steps for Learning for Students   

Evidence that students actively are working on next steps for learning   

Presentation: All work has a date, title and is underlined. Work presented to 
highest standards at all times (PROUD) 

Every lesson  

 
‘Good to great’ teaching and learning checklist is achieved by following the teaching for 
learning charter. 
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4. What outstanding teaching and learning looks like: 
 
Skills for learning  
 
It shall be made explicit to students what they need to do to be successful in their learning. 
This could include:  

 discussions with students about learning  

 explanation of topic/task e.g.: by teacher, between students, by students to whole 
group, and students to the teacher  

 reading and thinking time  

 scaffolding (writing frames, sentence starters)  

 modelling (sharing students’ work, working through examples, guided writing, 
sharing planning and demonstrations)  

 developing effective learning and study skills (e.g. revision techniques, recording 
notes, summarising) and sharing of good practice (i.e. student to student, student 
to teacher and teacher to student)  

 formative feedback (oral and written) and continual target setting on how to 
improve by teacher and/or student  

 regular reviews of progress toward set targets 
 

Learning objectives, success criteria and outcomes shall be shared, reviewed and 
understood by students.  
 
If students are to take responsibility for their own learning, they need to know what they 
are expected to learn and how they can achieve it. Providing objectives allows students to 
engage with the process of learning. Checking that students understand learning 
outcomes is crucial to progress. Success criteria provides ownership to the students in 
understanding how to be successful and what success looks like for the task or objective. 
Teachers shall make the learning outcomes explicit to all students. The learning outcomes 
should be pegged to a GCSE grade or level (which should also be shared with the pupils). 
This will usually happen at the beginning of the lesson but could happen at other stages in 
the lesson. This can be done in a variety of ways:  
 

 written or projected onto the board  

 orally  

 written by students in their books  

 printed on hand-outs  
 

These learning outcomes shall be revisited throughout the lesson and during the final 
plenary session. This can be done in a variety of ways:  
 

 students review their learning against the lesson outcomes  

 teacher questions with differentiation by questioning  

 students record key points (individually or in pairs)  

 teacher recaps  
 

Longer term objectives & outcomes across a topic, unit or series of lessons should be 
made clear and could be reviewed through: 
  

 learning logs  

 concept tick sheets (what I know, what I have learned)  

 debates  

 on-going mind maps  
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 topic overview  
 
The Structure of Lessons  
Clearly structured lessons promote disciplined learning.  
i. Lessons should have a clear start. This should include clear starter activities that follow 
on from the ‘Do it Now’, such as brainstorms or demonstrations or a review/recap of 
previous learning.  
ii. The setting and recording of homework should take place at an appropriate time in the 
lesson. Setting homework at the end of the lesson discriminates against students with 
learning difficulties.  
iii. Lessons should have a clear finish which will usually include a review of learning 
objectives (see above) but may, also, include quick fire questioning to correct 
misapprehensions and a preview of the next lesson.  
iv. Longer term objectives can also be reviewed in this section of the lesson making 
reference to final assessment outcome.  
 
Activities should be varied, purposeful and appropriate to meet the needs of all students  
Students learn in different ways. Recognising this and planning for it provides stimulus and 
is inclusive.  
i. A range of teacher/student led and student centred activities should be used.  
ii. Teachers should use a range and variety of teaching strategies to take account of 
learning needs of all students.  
iii. Teachers should avoid sitting working on laptops during lessons, working on e-mail or 
performing other administrative tasks unless this is related to the lesson.  
iv. Students should have the opportunity to work in a variety of ways, such as individually, 
in pairs, small groups, whole class situations.  
v. Differentiation is a powerful tool for student learning in the classroom and at home. This 
will take many forms and can include:  

 differentiation by outcome  

 differentiation by task  

 differentiation by question  

 developing and adapting resources to both support and extend students taking into 
account all students’ needs  

 the use of student groupings  

 the development of student leadership  
vi. KS4 students in particular should be encouraged to engage in wider reading, research 
and further independent study  
 
Achievement should be recognised and rewarded through the AEA reward spirals. 
 
We will challenge underachievement  
 
ALL students are capable of achievement and underachievement. Identifying and 
challenging underachievement is the responsibility of all teachers. The purpose of having 
a teacher is to make progress happen, not to process underachievement. High 
expectations are not enough on their own; action is needed to ensure those expectations 
are met through:  
 
Identification  
Teachers should familiarise themselves with relevant data as it becomes available (for 
example, school progress data, SEN/EAL levels, CAT test results, 
minimum/predicted/target grades) and use this to inform expectations and monitor and 
record progress.  
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The relevant data should be shared with students sensitively e.g.: Expected Progress 
Grades. Teachers should address barriers to learning which may prevent students from 
achieving, such as disruptive behaviour, passive behaviour or a lack of confidence as well 
as poor organisational skills. Information should be passed on to Subject Teachers, Home 
Group Tutors and Phase Leaders as and where necessary so that further intervention can 
be put in place. Teachers should be aware of other factors, such as SEN and EAL needs, 
as well as any social and emotional influences that may affect learning. Regular 
departmental discussions should focus on promoting achievement and should result in 
departmental actions that challenge underachievement, especially for groups of students.  
 
Challenge  
 
Subject teachers should:  
 

 talk to students about their learning in order to establish reasons for any 
underachievement. Targets are usually negotiated and should be reviewed. Progress 
should be recognised  

 use appropriate AEA rewards when individual achievement or behaviour is realised or 
improved  

 use appropriate Culture for Learning sanctions when work or behaviour fails to meet 
an acceptable standard. If students repeatedly fail to respond to sanctions then the 
Department Leader should be informed and take action. Home Group Tutors and 
Phase Leaders should be informed of this action.  

 give regular, short-term, achievable and meaningful targets and learning goals 
 
 

Heads of Department should:  
 

 ensure Schemes of Learning and assessment opportunities are appropriate, rigorous 
and sufficiently challenging. The implementation of the Schemes of Learning should 
be monitored. Schemes of Learning and assessment tasks should be reviewed and 
amended as appropriate.  
 

 design the assessment tasks that will be used to measure student progress, plan the 
assessment cycle (dates, focus) and regularly lead the department in moderating the 
grading of work against national expectations. These should be done in time to inform 
the whole school termly interim data reporting cycle  

 
 

 monitor and track the progress of individuals and groups of students against relevant 
data. Department Leaders should liaise during line management meetings about 
student progress (the learning conversation)  
 

 use appropriate actions to support students and departmental staff in challenging 
underachievement, communicating concerns with Home Group Tutors. 

 

All Phase Leaders and Home Group Tutors should:  
 

 use a variety of sources of information to have an overview of achievement levels 
within their Home Groups  

 liaise with students, staff and parents regarding actions to tackle underachievement  

 report and plan interventions on the progress of identified students  
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Teachers should ensure a purposeful learning environment is maintained and that 
students have an opportunity to use and develop enterprise, personal learning and 
thinking skills  
 
The way in which teachers manage the classroom will have a significant effect on 
students’ learning and behaviour. Students learn, develop and progress in a structured 
and stimulating environment.  

 punctuality and regular attendance are essential for staff and students  

 an electronic register should be taken for every lesson. In the event of computer 
problems, a paper register should be sent to the front office as soon as possible  

 if a student is absent from your lesson having attended the previous lesson, action 
should be taken to verify that truancy has not occurred as soon as possible  

 students should enter and leave the classroom in an orderly way at the instruction of 
the teacher  

 ensure that students maintain appropriate standards of uniform and behaviour 
throughout the school  

 teachers should dismiss students in time for their next lesson  

 the seating of students is very important and should be at the direction of the teacher. 
Strategic seating can challenge underachievement and promote learning. Teachers 
should have a seating plan for every class and this should be continually reviewed and 
assessed and should be available for cover staff to make use of.  

 lessons should last the full duration and students should not be dismissed early  

 teachers should ensure that classrooms are left clean and tidy. If furniture is moved, it 
should be returned to its original position. Graffiti and other damage will not be 
tolerated and should be reported to the Department Leader immediately and 
appropriate sanctions used  

 teachers are responsible for managing stimulating displays which should be changed 
regularly  

 

Presentation of written work (See PROUD sheet T&L Appendix 2) 
 

Teachers should ensure that work is presented to the highest possible standard at all 
times.  

 Teachers should not allow students to deface books, folders or planners.  

 All written work should have titles underlined, a date and an indication as to whether 
the work has been completed in class or at home.  

 When completing ICT based work, presentation remains very important and should be 
carefully checked.  

 
 

Learning Support Assistants/ Technicians  
 
i. The SENCO will assign TAs to support the department and the teacher in meeting the 
diverse learning needs of students.  
ii. The TA’s will work with teachers both within the classroom environment and outside the 
classroom at the direction of the teacher.  
iii. It is the responsibility of the teacher to provide appropriate guidance to the TA on their 
role within the classroom. The teacher is responsible for the planning of work in liaison 
with the appropriate TA where appropriate.  
iv. There should be regular communication between teachers and TAs about how teaching 
can be structured to support students. TAs will often have in-depth knowledge of the 
student being supported.  
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v. With minor administrative modifications, the above applies to departments which have 
Technicians  
 

Supporting Learning  
Every teacher, in whatever role, has a responsibility to support students in their learning  
 

Students’ learning, personal development and achievement is supported and celebrated in 
a number of different ways across the academy. The celebration of achievement is as 
important as the raising of a concern in promoting positive behaviour and learning. If an 
academic concern arises it should be referred to the Department Leader and discussed 
with the Form Tutor and Phase Leader. If there is a concern over the well-being of the 
student, (the problem is of a personal or serious nature) it should be referred immediately 
to the Child Protection Officer as appropriate – Sue Collins or Emma Ruffles. 
 

Role of the Home Group Tutor  
i. The Home Group Tutor has an integral role in supporting students’ learning and 
personal development. The role of the tutor is focused on learning and teaching. This 
involves meaningful tasks during form time and it does not revolve solely around 
administrative tasks (register taking, H/W planner signing etc.). The weekly activity 
schedule published by Phase Leaders should be adhered to. ii. The tutor sets the 
standards and expectations of students for the day. An essential equipment check should 
be conducted every day. Sanctions for missing equipment are handled by Home Group 
Tutors and then Phase Leaders for repeat offenders.  
iii. Tutors are responsible for checking students’ planners, ensuring that they are signed, 
and homework is recorded. They can also be used to inform parents of any messages, 
such as sanctions or achievements. Tutors should inform the Phase Leader when there 
are problems 
 

 

5. Key Principles of Assessment 
 
RATIONALE 

Assessment is an essential part of the teaching and learning process.  Not only does it 
provide essential information about a student’s progress, but it also forms the basis of a 
teacher’s subsequent planning of appropriate learning outcomes.  Assessment must be 
regular and will encompass systematic informal assessment of students’ progress through 
marking and internal assessment, and more formalised assessment through internal tests 
and external examinations (e.g. GCSEs). 
 
Assessment provides key information about a student’s progress.  It is essential that this 
information is shared with the student, partly through written and verbal feedback, and 
partly through a formal reporting procedure.  Teachers are responsible for ensuring that 
students act upon the feedback given and use this information to enhance their learning. 
This happens through our ‘SITS’ marking policy. Parents also play an important part in this 
process and they are encouraged to enter into a dialogue with their child and the teacher 
at least once per half term by providing feedback on the homework or assessment activity 
and the feedback through marking. 
 

Assessment data is used to track the progress of all students and is essential in the 
identification of potential underachievement and the implementation of appropriate 
interventions. This data is used to measure the performance of the academy and 
consequently creates a mechanism of accountability for all stakeholders.  All teachers 
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must use data on a regular basis to monitor the outcomes of their teaching and to ensure 
all students progress to their full potential. 
 
Our Expectations of Assessment: 

 Assessment is demanded by everyone 

 Assessment should inform teaching, learning and progress 

 Assessment should be accurate, reliable, manageable and useful 

 Assessment has to give understandable information to everyone 

 Assessment has to help set achievable targets for future improvement 

 Assessment has to give accurate information about strengths and areas for 
development  

 Assessment has to compare achievement and progress against prior attainment  
 
PURPOSES OF ASSESSMENT 
Assessment may be used in a variety of ways and for a variety of purposes. 

It may be: 

 Formative: recording what has been achieved, what needs to be done next and 
setting realistic, achievable learning goals that will enable students to reach their target 
grades;  

 Summative: recording a student’s overall achievement; 

 Diagnostic: identifying a learner’s strengths and area for development whilst giving 
appropriate guidance and support; 

 Evaluative: providing information that will help to evaluate the effectiveness of the 
curriculum and the success of teaching strategies; 

 Informative: providing information for a student’s Progress File and for Progress 
Reports to parents/carers. 

 

One of the most important purposes of assessment is to motivate and encourage 

by: 

 Involving students in the learning process through explaining the reasons for the 
assessment and its relationship to the course; 

 Recording positive achievement which contributes to a summative statement; 

 Making sure that students are fully aware of assessment objectives and the criteria for 
success; 

 Discussion of performance and establishing clear, achievable targets for students. 
 

The Importance of Formative Assessment (Assessment for Learning) 

Formative assessment involves designing and using assessment in the teaching and 

learning environment in order to raise students’ standards and achievement. It is based on 

the idea that students will improve most if they understand the aim of their learning, where 

they are in relation to this aim and how they can achieve the aim (or close the gap in their 

knowledge, skills or understanding). 

“Assessment for learning is any assessment for which the first priority in its design and 

practice is to serve the purpose of promoting students’ learning. It thus differs from 

assessment designed primarily to serve the purposes of accountability, or of ranking, or of 
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certifying competence. An assessment activity can help learning if it provides information 

to be used as feedback, by teachers, and by their students, in assessing themselves and 

each other, to modify the teaching and learning activities in which they are engaged. 

Such assessment becomes ‘formative assessment’ when the evidence is actually used to 

adapt the teaching work to meet learning needs.” 

 

(Black, Wiliam, et al, 2002) 

 

Effective formative assessment involves five key aspects: 

 Clarifying, understanding and sharing learning intentions; 

 Engineering effective classroom discussions, tasks and activities that elicit evidence of 
learning; 

 Providing feedback that moves learners forward; 

 Activating students as learning resources for one another (collaborative learning, peer-
assessment); 

 Activating students as owners of their own learning (self-assessment). 
 
 
 

6. RESPONSIBILITIES AND DUTIES 
 
The sponsor will, by agreement: 

 Support the Academy to deliver all aspects of the Policy; 

 Assist the Academy in setting realistic targets for teaching and learning; 

 Assist in the provision of INSET needs. 
 

The Governing Body will: 

 Support the Academy to deliver all aspects of the Policy; 

 Ensure that the Teaching and Learning and Assessment Policy is regularly reviewed 
and updated; 

 Set realistic targets for teaching and learning. 
 

The Academy Leadership Team will: 

 Undertake a regular review of the Policy through inspection and Reviews; 

 Support and monitor the different staff teams in the delivery of outstanding teaching 
and learning 

 Monitor teaching and learning through a variety of MER (book scrutiny, AEA drop ins 
and lesson observations) 

 Ensure staff receive CPD, training, opportunities for research and discussion about 
teaching and learning with the outcome to develop their teaching and learning skills 
and become consistently good and outstanding practitioners 
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The Assistant Principal (Teaching, Learning and Assessment) will: 

 Closely monitor the progress of all staff through a range of MER reports and use data 
to report to the Academy Leadership Team Governors and also decide on the direction 
of CPD; 

 Provide an analysis of the performance of all teaching and learning; 

 Liaise with ALT  and Heads of Faculty to plan and deliver appropriate CPD and 
departmental teaching and learning meetings 
 

Heads of Department within their subject areas will: 

 Support department members in the implementation of the policy; 

 Plan and support the delivery of schemes of work that are conducive for outstanding 
teaching and learning 

 Plan assessment opportunities into their schemes of work and regularly evaluate their 
effectiveness 

 Monitor the consistency of teaching and learning across their department 

 Analyse performance data, monitoring progress of staff towards their personal 
performance targets throughout the year; 

 Use assessment information for setting students; 

 Identify the INSET needs of their team; 

 Maintain a teaching and learning portfolio to ensure consistency in strategy and 
approach across the department 

 Ensure that their department meets the standards out lined in this policy 
 

Phase Leaders will: 

 Support their Learning Tutor team in implementing the policy; 

 Monitor the progress of students in their phase/year group and support the Individual 
Action Plan process where necessary through tracking, spot checks and work reviews; 

 Coordinate, support and monitor the mentoring or intervention programme; 

 Monitor the quality of intervention 

 Together with Heads of Department ensure that students are appropriately set; 
 

Subject Teachers will: 

 Ensure that Flight Path stickers are placed on exercise books and are regularly 
updated; 

 Gain the necessary expertise and knowledge about data analysis through training; 

 Ensure that students have a clear understanding of the assessment criteria (NC levels 
and GCSE grades); 

 Regularly assess and mark students’ work employing a range of formative assessment 
styles; 

 Use the results of all assessments to monitor progress and plan future learning 
sequences which match  and extend student capabilities; 

 Motivate students by giving them a clear picture of their level of performance, what 
they have done well and their areas for development;  

 Contribute to the assessment of cross-curricular themes e.g. ICT, Aspire, Endeavour, 
Achieve (AEA) Attitudes to Learning, literacy, numeracy and SMSC; 

 Celebrate success in meeting targets using the Academy reward systems. 
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Learning Tutors will: 

 Ensure that all sections of the student planner are maintained by all students; 

 Undertake mentoring interviews following the Academy’s guidelines; 

 Be responsible for ensuring students are fully equipped to learn at all times 
 

Students will: 

 Ensure they meet the standards of presentation and consistently show pride in their 
work and homework 

 Ensure they take every opportunity to expand their horizons and develop their 
enquiring minds 

 Ensure that all sections of the student planner are kept up-to-date; 

 Ensure home learning is always done to the same high standard and submitted on 
time 

 Regularly review their work and negotiate learning targets with their subject teachers 
and learning tutors; 

 Seek advice about what to do to improve; 

 Immediately act upon the feedback and advice given by their teachers. 
 

Parents will: 

 Be involved in regular communication with the Academy in order to understand the 
learning needs of their son/daughter; 

 Assist their son/daughter in achieving the learning targets; 

 Regularly monitor the use of the Student Planner; 

 Attend Consultation Evenings and parental interviews; 
 
 
 

7. MER  
 

Quality Assurance permeates everything we do at Mark Hall Academy and as such it 

forms an important part of our work both at Middle and Senior Leadership. Middle 

Leaders are responsible for ensuring high standards of teaching and learning across all 

age and ability groups, so that students achieve their potential whilst with us. Middle 

Leaders are responsible for quality assuring the work of their departmental teams while 

Senior Leaders are responsible for quality assuring the Middle Leaders. 
 

There are a range of QA protocols that are embedded across the Academy: 
 

 Lesson observations 

 AEA Walks 

 Learning walks 

 Work scrutiny 

 Homework scrutiny 
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 QA Departmental Reviews 
 
 
 
 
 
 
 
 
 
Continual professional development and learning and MER cycle 
 

 

Autumn 1, Spring 1, Summer 1 

Week 
(All Tuesdays) 

MEETING CYCLE: 
CPD & COACHING 

 MER CYCLE 

A Parents Evening  Data analysis by HoDs & Team. 

B  

1 hour 

T&L (including coaching)  MER actions including: book looks, learning walks, 
DVGs, pupil trails, pupil discussions. 

C  

1 hour 

Middle Leaders (Curriculum 
& Phase Leaders) 

 MER actions including: book looks, learning walks, 
DVGs, pupil trails, pupil discussions. 
MER actions including: book looks, learning walks, 
DVGs, pupil trails, pupil discussions 

Staff directed time (advised 
by AP and ML) 

 

D  
1 hour 

Department 
Moderation/Assessment 

 MER actions including: book looks, learning walks, 
DVGs, pupil trails, pupil discussions. 

E  
2 hours (except 
Aut 1 due to Open 
Eve) 

Department T&L and staff 
professional learning and 
reviews 

 MER actions including: book looks, learning Walks, 
DVGs, Pupil trails, Pupil discussions 

F  
1 hour 
(Aut 1 will be 
2 hrs on week F 
rather than Week 
E) 

Networked Learning 
Groups 

  
 
 

Autumn 2, Spring 2, Summer 2 

Week 
(All Tuesdays) 

Meeting Cycle: 
CPD & COACHING 

 MER CYCLE 

A Parents Evening  Data analysis by HoDs & Team 

B  
1 hour 

T&L (including coaching)  MER actions including: book looks, learning Walks, 
DVGs, Pupil trails, Pupil discussions 

C  
1 hour 

Middle Leaders (Curriculum 
& Phase Leaders) 

 MER actions including: book looks, learning Walks, 
DVGs, Pupil trails, Pupil discussions 
MER actions including: book looks, learning Walks, 
DVGs, Pupil trails, Pupil discussions 

Staff directed time (advised 
by AP and ML) 

 

D 
1 hour  

Department 
Moderation/Assessment 

 MER actions including: book looks, learning Walks, 
DVGs, Pupil trails, Pupil discussions 

E  
2 hours 

Department T&L and staff 
professional learning and 
reviews 

 Lesson Observations 

F  
1 hour 

Networked Learning 
Groups 

 Lesson Observations 
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Lesson Observations 
 

Protocols 

 All staff will be formally observed as part of the Quality Assurance Cycle. 

 Staff will be informed of a lesson observation via email 48 hours prior to the observation. 
These observations will be undertaken by a member of the Academy Leadership Team 
or a Middle Leader. Some observations will be joint observations (Principal and ALT 
member; ALT member and Middle Leader) for quality assurance purposes. 

 These lesson observations are formal and will be recorded using the lesson observation 
feedback sheet, with the lesson grade being recorded according to the Ofsted criteria. 

 During a lesson observation, a work/homework scrutiny will also be completed by the observer 
and sent as part of the lesson observation feedback to the member of staff observed with a 
copy to the relevant Middle Leader and the Assistant Principal; Teaching and Learning. 

 Where an inadequate lesson grade is awarded, the member of staff will be supported by a 
Teaching and Learning support programme; Teacher Intervention Support Programme 
arranged by the ALT spanning a four week period; including mentor/coach support, CPD and 
formal lesson observation and feedback. Staff will be signed on and off the programme by the 
Principal. 

 Where a requires improvement lesson grade is awarded, the member of staff will be 
supported by a Teaching and Learning support programme; Requires Improvement Support 
Programme arranged by the ALT spanning an eight week period focussing  on lesson 
observation with both developmental and formal feedback. The Middle Leader will appoint a 
departmental mentor/coach and provide appropriate CPD.  Staff will be signed on and off the 
programme by the Principal. 

 All staff will be observed by their Middle Leader during the year – this will stand outside the 
formal lesson observation cycle with the focus being on developmental feedback linked to a 
pre-agreed focus. 

 NQTS and teachers in training follow a specific training programme and will therefore follow a 
different process; as well as these observations they will also be observed once per half term 
by their subject mentor and once per term by the member of the ALT in charge of staff in 
training. 

 Lesson observation feedback should be provided verbally within 48 hours and in writing within 
5 working days. Both oral and written feedback should concentrate on the impact teaching has 
on learning and student progress. The strengths and areas for development tick boxes at the 
end of the lesson observation feedback sheet must be completed by all observers. 
Developmental comments which allow the teacher to move forward should be completed and 
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should link to the areas for development that have been highlighted in the lesson feedback. 

 All lesson observation feedback will be quality assured by the Assistant Principal; Teaching 
and Learning with developmental feedback provided for the observer. 

 All lesson observation feedback proformas (Appendix 1) should be sent to the member of staff 
observed with a copy to the relevant Middle Leader and the Assistant Principal; Teaching and 
Learning. Staff members should keep a copy in their professional learning folder as part of 
their development. 

 All observers must have obtained a good lesson grading themselves in order to observe on 
their own and grade a lesson; otherwise all lessons observations will be joint with a member of 
the Academy Leadership Team (ALT) 

 
8. Grade descriptors for the quality of teaching, learning and assessment  

Note: Grade descriptors are not a checklist. Inspectors adopt a ‘best fit’ approach 
that relies on the professional judgement of the inspection team. 

Outstanding (1) 

 Teachers demonstrate deep knowledge and understanding of the subjects 
they teach. They use questioning highly effectively and demonstrate 
understanding of the ways pupils think about subject content. They identify 
pupils’ common misconceptions and act to ensure they are corrected. 

 Teachers plan lessons very effectively, making maximum use of lesson time 
and coordinating lesson resources well. They manage pupils’ behaviour 
highly effectively with clear rules that are consistently enforced. 

 Teachers provide adequate time for practice to embed the pupils’ 
knowledge, understanding and skills securely. They introduce subject 

content progressively and constantly demand more of pupils. Teachers 

identify and support any pupil who is falling behind, and enable almost all 
to catch up. 

 Teachers check pupils’ understanding systematically and effectively in 
lessons, offering clearly directed and timely support. 

 Teachers provide pupils with incisive feedback, in line with the school’s 
assessment policy, about what pupils can do to improve their knowledge, 
understanding and skills. The pupils use this feedback effectively. 

 Teachers set challenging homework, in line with the school’s policy and as 
appropriate for the age and stage of pupils, that consolidates learning, 
deepens understanding and prepares pupils very well for work to come. 

 Teachers embed reading, writing and communication and, where 
appropriate, mathematics exceptionally well across the curriculum, 
equipping all pupils with the necessary skills to make progress. For younger 
children in particular, phonics teaching is highly effective in enabling them 
to tackle unfamiliar words. 

 Teachers are determined that pupils achieve well. They encourage pupils to 
try hard, recognise their efforts and ensure that pupils take pride in all 
aspects of their work. Teachers have consistently high expectations of all 
pupils’ attitudes to learning.  

 Pupils love the challenge of learning and are resilient to failure. They are 
curious, interested learners who seek out and use new information to 
develop, consolidate and deepen their knowledge, understanding and skills. 



 

20 
 

They thrive in lessons and also regularly take up opportunities to learn 
through extra-curricular activities.  

 Pupils are eager to know how to improve their learning. They capitalise on 
opportunities to use feedback, written or oral, to improve.  

 Parents are provided with clear and timely information on how well their 
child is progressing and how well their child is doing in relation to the 
standards expected. Parents are given guidance about how to support their 
child to improve.   

 Teachers are quick to challenge stereotypes and the use of derogatory 
language in lessons and around the school. Resources and teaching 
strategies reflect and value the diversity of pupils’ experiences and provide 
pupils with a comprehensive understanding of people and communities 
beyond their immediate experience.  

Good (2) 

 Teachers use effective planning to help pupils learn well. Time in lessons is 
used productively. Pupils focus well on their learning because teachers 
reinforce expectations for conduct and set clear tasks that challenge pupils.  

 In lessons, teachers develop, consolidate and deepen pupils’ knowledge, 
understanding and skills. They give sufficient time for pupils to review what 
they are learning and to develop further. Teachers identify and support 
effectively those pupils who start to fall behind and intervene quickly to 
help them to improve their learning. 

 Teachers use their secure subject knowledge to plan learning that sustains 
pupils’ interest and challenges their thinking. They use questioning skilfully 
to probe pupils’ responses and they reshape tasks and explanations so that 
pupils better understand new concepts. Teachers tackle misconceptions 
and build on pupils’ strengths. 

 Teachers give pupils feedback in line with the school’s assessment policy. 
Pupils use this feedback well and they know what they need to do to 
improve.  

 Teachers set homework, in line with the school’s policy and as appropriate 
for the age and stage of pupils, that consolidates learning and prepares 
pupils well for work to come. 

 Teachers develop pupils’ reading, writing and communication, and where 
appropriate mathematics, well across the curriculum. For younger children 
in particular, the teaching of phonics is effective in enabling them to tackle 
unfamiliar words. 

 Teachers expect and encourage all pupils to work with positive attitudes so 
that they can apply themselves and make strong progress.  

 Pupils develop the capacity to learn from mistakes and they become keen 
learners who want to find out more. Most are willing to find out new 
information to develop, consolidate and deepen their knowledge, 
understanding and skills, both in lessons and in extra-curricular activities. 

 Most pupils commit to improving their work. They are given time to apply 
their knowledge and understanding in new ways that stretches their 
thinking in a wide range of subjects, and to practise key skills. 

 The school gives parents accurate information about how well their child is 
progressing, how well their child is doing in relation to the standards 
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expected, and what their child needs to do to improve. 

 Teachers challenge stereotypes and the use of derogatory language in 
lessons and around the school. Teachers promote equality of opportunity 
and diversity in teaching and learning. 
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Mark Hall Academy Lesson Observation Form 
 

 

Teacher Subject Year Group 

Observer Date and period 

Focus 
 

No. of Boys No. of Girls 

SEND Other (DVG) 

 

Input from teacher based on assessment 
of students 

Impact 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Please tick (√) if any of the following are strengths, cross (X) if any are areas for development. 

 Starter  Marking/feedback  Planning  Pace/Pitch/Challenge  

Questioning  Assessment 
for Learning 

 Self/Per 
Assessment 

 Deployment of 
Support Staff 

 

Literacy 

 

 

 

 

 Differentiation  Numeracy  SMSC/BV  

 

Opportunities for students to access AEA outcomes - reward spirals: 

 
 

Areas of strength Areas to develop 
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Mark Hall Academy Lesson Observation Form – Feedback to teacher 
 
As the observer, feedback and probing questions should be planned. 
It is imperative that both observer and teacher create SMART action points in response to 
feedback. 
 

Questions to be discussed (Questions based on ‘GROW’ model): 
 
 
 
 
 
 
 
 

Agreed action points outcomes and timeline to achieve this: 
 
 
 
 
 
 
 
 
 
 
 

CPD suggestions: 
 
 
 
 
 
 
 

 

Outcomes 
(incl progress/attainment) 

 
 

Quality of teaching, learning & 
assessment 

 

Behaviour for learning, 
Personal Development & 

Welfare  
 

Feedback given  √     x Date: 
 

Observer      
 

……………………………………………………. 

Teacher        
 

………………………………………………………….. 

 

Copies of feedback to teacher and exams officer 
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Mark Hall Academy Lesson Plan Pro-forma 
 

 

Teacher Lesson 

Class Subject Date and period 

Context/Lesson 
 
 

Spot who is in my class. 
See SPOT sheet document 

 

 

Input (what do you/the students intend to do 

based on the assessment of students?) 
Impact (what impact will we see on 

progress/learning?) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Progress is good/secure if…. 
 
 
 
 
Progress is outstanding/mastered if…. 
 
 
 

Opportunities for students to access AEA rewards spirals: 
 
 

Homelearning Challenge: 
 
 
 

 

Does your lesson plan for The Teaching for Learning Charter? (use this as a checklist) 

Engagement & 

AEA outcomes 

 Marking  Progress/closing gaps  Pace/Pitch/Challenge  

Questioning 

(using column) 

 Assessment for 
Learning 

 Self/Peer 
Assessment 

 Deployment of 
Support Staff 

 

Literacy  Differentiation  Numeracy  SMSC/BV  

 

 

 
 

Mark Hall Academy Assessment and Feedback Scrutiny Criteria 
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Quality Marking 
 
Teachers focus first and foremost on the learning intention of the task. The emphasis being on both successes 
against the learning intention and improvement needs. When ‘quality marking’ teachers should: 
 

 Read the entire piece of work; 
 

 Highlight examples of where the student has met the learning intention; 
 

 Mark clear amendments and corrections to spelling, punctuation and grammar (s,p,g) 
 

 Use SITS marking policy (S – areas of strength, opportunity to praise, IT – what is ‘IT’ the student needs 
to do to improve/make progress/ close the gap, S – the students response) 

 

  IT - Provide a focused comment which should help the student to ‘close the gap’ between what they 
have achieved and what they could have achieved – this comment should be provided via the marking 
stamp which also records a progress grade/mark  or GCSE level. 

 

 S - In order for the marking to be formative, the information must be used and acted on by the 
students. When work has been ‘quality SITS marked’, time should be given during the following 
lesson for students to read and then make one focused improvement based on the improvement 
suggestion. 

 

 All work should be marked in green pen. 
 

 All work should have relevant codes (CW – Class work/ HW Homework etc) 
 
What other styles of marking do teachers use? 
 

 Self-marking – students self-evaluate by identifying their own successes and looking for an 

improvement point 
 

 Peer Marking – students peer mark each other’s work – this allows them to develop their own critical 
capacity. 

 

Reference to Teachers’ Standards– Standard 6: Make accurate and effective use of assessment 
1 – Outstanding Marking and dialogue between teachers and students is consistently of a very high quality. 

Students understand in detail how to improve their work and are consistently supported in doing so 
through appropriate target setting. Teachers systematically and effectively check students’ 
understanding through effective marking and developmental dialogue, anticipating where they may 
need to intervene and doing so to impact on the quality of learning. 

2 – Good Students are provided with good detailed feedback through regular marking. They know how well they 
have done and can engage in developmental dialogue with teachers highlighting what they need to do 
to sustain good progress. 

3 – Requires 

improvement 

Marking is not regular and accurate and therefore cannot inform students about their progress and how 
to improve through developmental dialogue. Teachers monitor students work and pick up general 
misconceptions but the majority of marking is too general and relies too heavily on ‘maintenance’ 
marking. 

4 – Inadequate Marking is inadequate as it is irregular and ineffective and as a result students are unaware of the 
progress they are making and have no knowledge of how to improve their work further. 
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Mark Hall Academy Work Scrutiny Proforma 

 

 

Teacher Year group 

Reviewer Date and period 

Focus 
 

 

Staff 
 

Student 
 

Class    
 

Disadvantaged 
DVG –  

Developmental comments related to 
the subject success criteria 

Grade 

 
 
 
 
 
 
 

 
 
 

  

 
 
 

  

 
 
 

  

 
 
 

  

 
 
 

  

Please 
circle if 
evident 

Books marked 
regularly 
 

Quality & 
frequency 
of H/W as 
per policy 

Marking 
for literacy 

SITS & PROUD 

Is marking 
linked to 
outcome? 

Peer assessment Self-assessment 

 
Codes used 

 
Student response to 
feedback 

 

Areas of Strength 

 
 
 

 
 
 

Areas for Development 
 
 
 
 
 
 

 
 
 

 

 
 

Please return to E. Whittington 
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Mark Hall Academy AEA Proforma 

 

 

AEA conducted by: 
AEA of: 
 

Year group 

Half Termly Department focus – set by 
the HOD. 

 
 
 
 
 

Date and period 

 

Findings 

 
 
 
 
 
 
 
 
 
 
 
 

 

Actions 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Please return to exams officer 
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Mark Hall Academy AEA Proforma 
(For single person departments) 

 

 

AEA conducted by: Date and period 

Student Focus (DVG) 
 

Student progress 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Potential CPD to be shared with staff  
 
 
 
 
 

Worth a mention 

 
 

 

Please return to exams officer 
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Mark Hall Academy Learning Walk Pro-forma 

 

Requirement – A minimum of 10 minutes and a maximum of 15 minutes to be spent within each classroom 
 

 

Teacher Lesson/Subject/Class 
 

Reviewer 
 

Date and period 

Focus 
 

Time entry/departure 

 

 

Students Outcomes 

Strengths  Areas for development  - secure or 
improve 

 
 
 
 

 

 

Assessment and Questioning 

Strengths  Areas for development  - secure or 
improve 

 
 
 
 

 

 

Teacher response and action to student’s assessment outcomes 

Strengths  Areas for development  - secure or 
improve 

 
 
 
 

 

 

 

High Expectations 

Strengths  Areas for development  - secure or 
improve 

 
 
 
 

 

Specific examples of good practice (particularly for purpose of sharing): 

 
 
 

Further comments 
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Appendix 1 Questioning column 
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Appendix 2 Proud 

 

 

Aspire, Endeavour and Achieve 
I always take pride in my Academy. 
I always take pride of my work. 

P 
Pen. I always use a black 
or blue pen to write with. 

R 
Ruler. Always use a ruler 
to draw all lines and 
shapes. 

O 
Ooops. I have made a 
mistake. I use a single 
ruler line to cross through 
it. 

U 
Underline.  
Underline the date and 
title. 

D 
Draw with a pencil. 

 

Appendix 3  Marking codes 
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Code Stands for 
Who Colour 

C/W Classwork Student Blue/ 
Black 

H/W Homework Student Blue/ 
Black 

P Peer 
Assessment 

Student Red 

S Self 
Assessment 

Student Red 

IV 
Absent due to 

Intervention/Make 
believe etc. 

Staff Green 

COV Cover lesson 
Student Blue/ 

Black 

CLG 
TBC Closing the Learning Gap 

Bullet pointed comments on 
feedback and areas to improve to 

….close the gap. 

Staff Green 
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Appendix 4 Teacher for Learning Charter 

Mark Hall Academy - Teaching for Learning Charter 
 

It is the aim of every teacher at Mark Hall to create outstanding learning so that every student can be 
successful and achieve. Consistency of experience is essential. We are a team and consistency makes 
us greater than the sum of our parts. 

 
In every lesson, teachers will: 

 
10. Meet the needs of all learners 

Assessment data and information on SEN/EAL/G&T/PP/and other vulnerable groups information 
must be recorded and used by teachers to inform and enhance learning and teaching. It is the 
responsibility of the teacher to provide appropriate guidance to LSAs on their role within the 
classroom.  

 
11. Create and maintain a purposeful learning environment 

The way in which teachers manage the classroom will have a significant effect on students’ 
learning and behaviour.  Students learn, develop and progress in a structured and stimulating 
environment. It is the responsibility of all teachers to create such an environment. 

 
12. Share and review learning objectives with their students 

If students are to take responsibility for their own learning, they need to know what they are 
expected to learn and how they can achieve it.  

 
13. Structure lessons to promote clearly defined learning outcomes that are shared with the 

students 
Clearly structured lessons promote learning. Activities should be varied, purposeful and 
appropriate to meet the needs of all students from the moment they enter the classroom. 

 
14. Ensure Assessment is formative and that it is used to inform learning 

The effective assessment (formative questioning, self & peer assessment, etc.) and marking of 
work are fundamental to successful learning and teaching.  All assessment information should be 
used to ensure students make progress and achieve their targets. 

 
15. Teach students how to ‘learn how to learn’ and how to reflect and improve on their 

learning  
It must be made explicit to students what they need to do to be successful in their learning. 

 
16. Challenge underachievement 

Identifying and challenging underachievement is the responsibility of all teachers.  The aim of a 
teacher is to initiate change, not to process underachievement.  High expectations are not enough 
on their own; action is needed to ensure they are met. 
 

17. Ensure homework is planned, differentiated, clear and meaningful 
Homework should (normally) be set and clearly explained in the first part of the lesson or at an 
appropriate point, in accordance with the college homework timetable. Students must be given 
clear written instructions of the homework task, deadline and how to complete the work. 
 

18. Learning pit-stops are used to identify and then act upon what needs to be done to 
increase progress and close gaps 
Pit-stops should be used at regular intervals throughout the lesson to measure progress against 
the success criteria and assessment levels – these should give the teacher and students ‘hard’ 
evidence of progress and understanding, including the use of peer and self-assessment. They 
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should not simply be ‘confidence’ or ‘token’ gestures such as thumbs up/thumbs down or traffic 
lights.  

Appendix 5 Teaching and Learning Principles 
 

 

Teaching and  
Learning Principles 

 

 

Non Negotiable 

 

Aspire           Endeavour            Achieve 

 

 Start and end routines 
& rituals – orderly and 
positive; enforce 
‘Classroom 
Expectations’ & seating 
plan 

 Immediate 
engagement (DIN) 

 Environments 
designed to inspire 
learning; free from 
clutter 

 SITS marking. Regular 
and collaborative 
assessment 
 

 Shared & formative use 
of Success Criteria  
 

 High expectations  
standards of work, 
presentation and 
behaviour for learning 
 

 SPOT sheets. In depth 
knowledge of all 
students to enable 
differentiated learning 
outcomes & expected 
progress 

 

 Set challenging home 
learning and record on 
SMHWK  

 

 Take a zero-tolerance 
approach to anything 
that prevents learning 
coming first 

All thinking: All doing: All being: 

 

 Well rounded 
individuals who are 
the best they can be 
with the pertinent 
skills, qualifications, 
and moral purpose for 
a successful, healthy 
life 

 Learning objectives & 
outcomes 

 Inclusion and closing 
gaps 

 Planning to achieve 
progress 

 Aspire, Endeavour 
Achieve – reward! 

 Breakthrough, Secure, 
Mastery 

 

 Develop trust and 
credibility to develop 
positive relationships 
with all learners based 
on mutual respect 
 

 Create active learners 
that are resourceful, 
resilient, reflective and 
responsible 

 

 Create innovative, 
relevant and inspiring 
lessons for all learners  

 

 Following Teaching for 
Learning Charter 

 

 Provide scaffolding for 
literacy development 

 

 Shape what needs to be 
learnt through 
memorable and time-
framed activities that are 
challenging, achievable, 
well-paced and relevant. 
 

 

 Positive & having ‘can 
do’ classroom climate 
(including praise of 
effort not outcome) 
  

 Within a mindset where 
all learners are 
motivated in investing 
in themselves, others 
and the community. 
(SMSCBV) 
 

 A champion of clear 
communication through 
articulation, literacy 
and oracy 

 Celebrants of collective 
and individual 
achievement 

 Reflective learners 

 Mindful of student 
progress 
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Appendix 6 Classroom Expectations 

 CLASSROOM EXPECTATIONS 

At Mark Hall Academy, learning always comes first. During 

lessons at the Academy I will follow 6 key pledges to ensure I 

am a committed, optimistic and resourceful learner: 

1. Go quickly and quietly to my lessons, ensuring 

I arrive in full uniform and get on with the ‘Do it 

now’/Connect activity. 

2. Follow every instruction from my teacher at the 

first request. 

3. Take pride in my work and promise to complete 

it to the very best of my ability. 

4. Ensure I have the basic equipment to learn. 

This will be my planner, a pen, pencil, rubber, 

ruler, calculator, glue and round-tipped scissors. 

5. Show good manners when talking to the 

teacher, adults and pupils, being polite at all 

times. 

6. Have a positive attitude to class activities so 

the learning aims are achieved by all 

Aspire        

Endeavour     

Achieve 

 

I AM HERE TO 
LEARN 

I CAN MAKE IT 
HAPPEN 
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