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Our Vision 

The Trust is fully committed to ensuring that all children and young people have full access to a 
rich variety of stimulating learning experiences, both inside and outside the classroom. The Trust 
believes that every child should be entitled to learning opportunities which always meet (and 
often enable them to exceed) their expectations and potential. We strongly believe that a child’s 
life chances can be transformed through the curriculum they experience, and we want all 
children to feel excited, empowered and inspired by the curriculum on offer in all of our 
academies. In addition, we want their families to feel informed and involved in their child’s 
journey throughout the curriculum.  

 
Our Mission 

 
To provide the very best education for all pupils and the highest level of support for our staff to 
ensure every child leaves our academies with everything they need to reach their full potential. 
 
We promise to do everything we can to give children the very best education that gives them the 
best opportunity to succeed in life.  All our academies have it in them to be outstanding and 
achieving this comes down to our commitment to our pupils, staff and academies. 
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1. Context and Purpose 

The Trust supports the curriculum in all its academies as part of the ATT Progress Board 
structure. 

2. Curriculum Vision, Beliefs and Principles: 

The Trust believes in the following curriculum values: 

• A first-class ATT educational entitlement is delivered by nurturing a relevant, engaging 

and all-inclusive curriculum which has learners’ needs at its heart. 

• All learners are entitled to an exciting, empowering and inspiring curriculum, which adds 

meaning to their lives and challenges appropriately.  

• A broad, balanced and responsive curriculum will enable learners to be effective 

members of society.  

• We will support our academies to stimulate the multiple intelligences, be they 

intellectual, emotional or social, of all learners regardless of their starting points. 

• We will encourage independence and the development of individual interests and 

talents. 

• Successful achievement in digital literacy, literacy and numeracy is the foundation of an 

effective curriculum. 

2.1 The Trust believes that there is no one-size fits all with regard to curriculum design and 
delivery as academies must put in place an innovative curriculum which best meets learners’ 
needs. However, ATT expects the curriculum in all academies to contain the following hallmarks 
of a world class curriculum. 

An effective curriculum: 

 

1. is underpinned by clear ATT aims, values and a common purpose 

 

2. develops the whole person – their character, values and attitudes alongside 

their knowledge, skills and understanding 

 

3. is broad, balanced and creative; being underpinned by clear progression in 

subject knowledge and skills 

 

4. provides a rich variety of stimulating and exciting learning experiences which 

leave learners inspired and empowered 
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5. is inclusive, flexible and responsive to individual needs and interests, providing 

a range of pathways for all 

 

6. embeds the principle of sustainability by appropriately creating capacity and 

nurturing teaching and learning expertise 

 

7. clearly relates the needs of current and future citizens, at both an individual 

and collective level, through a local, national and international dimension 

 

8. encourages the use of learning environments and expertise beyond the 

classroom; through effective and exciting use of digital technologies 

 

9. makes meaningful links between areas of knowledge across the curriculum 

and the major issues of our time 

 

10. embeds the principle of sustainability by appropriately creating capacity and 

nurturing teaching and learning expertise 

 

3. How we implement these Curriculum features 

As a Trust we work with our academies to translate these ten curriculum features into practice 
through the following ways: 

 

3.1 By developing Commonality  

We work with all our academies to provide a common framework and personalised values for 
curriculum design. We support academies in reflecting on what works in their curriculum and to 
identify where changes may benefit the learning environment or pupils. 

3.2 By supporting Collaboration 

We encourage all staff to share Trust curriculum principles and pedagogy through a selection of 
subject forums and wider Trust events. We encourage discussion around these principles and as 
a Trust plan to offer more formal partnerships. We make use of Lead Practitioners, where 
appropriate, to drive curriculum collaboration. 

3.3 By encouraging Challenge  

We use a range of evidence to challenge leaders when the curriculum on offer is not: 

1. Exciting and engaging for learners 

2. Equal to learner aptitudes 

3. Enabling any learner to make progress 
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3.4 By providing Capacity 

We provide support where there is insufficient capacity around the knowledge, skills and 
understanding of curriculum principles and design. We strengthen middle leadership, where 
appropriate, and can offer core and associate curriculum expertise. 

3.5 By promoting Connections 

We believe the curriculum should be connected to real life experiences and connections should 
be made across the curriculum and between phases. We encourage academies to make 
consistent and cohesive connections across subjects to further enhance pupil experience and 
enable them to develop the skills required for their next steps in education and work-related 
learning.  

3.6 By securing Competence 

By working with academies to ensure that a potentially good curriculum is on offer for all and is 
effectively brought to life through good or outstanding teaching, which is reflected through 
partnership projects and external recognition i.e.; The Inclusion Quality Mark. 

3.7 Partnership frameworks 

When considering curriculum, the following documents may be useful: 

• OFSTED Handbook  

• Accountability Measures  

• British Values Strategy 

• Safeguarding Strategy 

• SEND Information Report 

• Careers advice, information and guidance frameworks 

• The Curriculum Foundation 

 
3.8 The Trust’s Curriculum priorities for the Strategic Plan 

 
1. To support each academy to develop a clear Curriculum Vision statement, which 

incorporates Trust Curriculum values 

2. To support academies in reflecting, evaluating and monitoring the impact of their 

curriculum offer on all learners from all starting points 

3. To support all academies in the implementation of curriculum changes and in responding 

to revised performance accountability measures 

4. To give pupils the necessary transferable skills to thrive in an ever-changing world where 

technology is constantly changing 

5. To encourage pupils to become critical thinkers, problem-solvers and team players 

6. To support all pupils’ creativity, social and communication skills and confidence 

7. To encourage all pupils to investigate, evaluate and take risks in their learning 
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3.9 Our strategy includes 

 

• A commitment to develop a strategic approach across the Trust to improve the 

curriculum on offer to all pupils. 

• A curriculum that is financially viable and linked to the Trusts Curriculum Lead Financial 

Planning Model  

• Academies to have access to an Improvement Lead who communicates national key 

curriculum changes on a regular basis. 

• Curriculum learning walks where Trust members speak with pupils about their learning 

experiences both inside and outside the classroom. 

• Ensuring that the curriculum on offer in all year groups is of a high quality and, where 

appropriate, prepares learners’ for more challenging future study. 

• An alternative pathway’s curriculum to be explored to ensure inclusivity and 

engagement of vulnerable groups of pupils. These should include English, mathematics 

and Science as well as vocational qualifications bespoke to individual needs. 

• The Trust to review alternative provision and support academies when challenging 

external providers to ensure rigorous quality assurance is consistent and value for 

money 

• The Trust to monitor that the impact of academies’ work with further education and 

careers services. The Trust to ensure careers advice is high quality, impartial and 

supports pupils in making curriculum decisions which reflect their longer-term 

aspirations 

• The prioritisation of Fundamental British values within the curriculum on offer. 

• The Trust will ensure that the academy supplies clear and unambiguous information to 

parents about curriculum entitlements and option. 

• A commitment to an FE and adult learning curriculum to educate the communities in 

which our academies are rooted, and improve the life chances of local people 

3.10 Trust Expectations 
 

• Curriculum targets which explicitly relate to the revised performance accountability 

measures are included in Principals’ Performance Management and regularly reviewed 

by the Improvement Lead 

• Each academy, where appropriate, has a clear curriculum leader who is up to date with 

revised curriculum expectations and ensures that key Trust curriculum messages are 

received by all staff appropriately 

• There is a curriculum structure diagram for each year group, with details of allocated 

time, displayed on each academy website 

• Curriculum Leaders ensure that there is a range of appropriate pathways on offer for 

pupils of all abilities 

• The AIP which has clear curriculum targets and is written annually, and reviewed termly, 

to ensure progress is monitored against identified priorities in a systematic manner 
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• The academy scrutinises the progress of both individual pupils and groups of pupils 

(especially more able, boys, EAL and SEND) to ensure the curriculum on offer best suits 

learners’ need and prepares them well for their next steps. 

• Academy websites are promptly updated to reflect curriculum expectations: there 

should be sufficient information on each academies’ website including annual 

statements on the impact of the pupil premium, EYFS funding,  sports’ premium and 

Year 7 catch-up money.  There should be statutory sharing with parents of curriculum 

information in order for The Trust to assess the breadth and balance of the school’s 

curriculum and whether it is likely to promote preparation for, and an appreciation of 

life in modern Britain. 

• Curriculum Leaders should gather evidence about how well individual pupils and 

particular groups of pupils are learning, gaining knowledge and understanding, and 

making progress, including those who have special educational needs, those who are 

disadvantaged and the most able 

• Middle Leaders are able to explain and evaluate curriculum choices. They are held to 

account for their curriculum decisions and their impact upon learners. 

• Curriculum Leaders liaise closely with key staff to ensure that the curriculum supports 

revised frameworks for: 

i. Safeguarding 

ii. SEND 

iii. SMSC/Growth development 

iv. OFSTED 

 

• Each academy will ensure that learners receive access to high quality impartial careers 

guidance that prepares them for their chosen next steps and enables them to make well-

informed decisions about their future plans at each stage of transition. This guidance will 

enable pupils and learners to develop clear, ambitious and realistic plans for their future, 

understand the options available and be informed about local and national skills needs. 

• Meaningful work experience opportunities are planned as an integral part of the 
curriculum to ensure learners develop the skills and attributes needed to succeed post 
academy. Learners’ personal, social, employability and independent learning skills 
should be developed through a range of planned activities experienced throughout their 
academy life so they gain real knowledge and understanding of the work place. 
 

• Academies will work with their wider communities to develop fruitful and constructive 
partnerships. Leaders should develop links with local schools in order to share good 
practice and widen training provision. Business and industry partnerships across the 
curriculum enhance provision and provide real life opportunities for learners. 

• Curriculum leaders will ensure that 16-19 study programmes are designed to provide 
learners with structured and challenging individualised learning programmes that 
supports their development and progression in line with their future career plans. They 
should stretch learners and link clearly to training, employment or higher education, or 
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work preparation maximising progression to the next stage of education, employment or 
an apprenticeship. 
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Curriculum at Mark Hall Academy 
 
Curriculum Intent 
Our curriculum has been carefully designed so that all students have the opportunity 
to make excellent progress and achieve their full potential. Our ambition is for all 
students to receive a broad and balanced curriculum. 
All students receive a core offer of Mathematics, English, Science and Humanities 
with the vast majority of students also studying a foreign language from year 7. We 
are committed to providing an inclusive curriculum that enriches their lives and 
broadens their life experiences.  
At Mark Hall, we are building our curriculum to incorporate our CORE principles; 
C-challenge (curiosity/commitment) 
O- opportunity 
R- responsibility 
E- excellence 
We want all of our students to actively participate in their learning and extend their 
horizons beyond what they already know. At Mark Hall we want all of our students 
to leave prepared with the qualifications and skills that will open doors to further 
education, training or employment at the appropriate level for them and continue to 
be tolerant and active citizens in our communities and the wider world. 
 
Careers and Progression Provision  
 
At Mark Hall Academy we are working hard to make our students aware of the opportunities 
that their futures can hold for them and to prepare and equip them not only for the next step, 
but far beyond. In addition to career based activities included in our drop down days; we offer 
students a wide variety of clubs as part of our enrichment curriculum. Our broad based class 
curriculums work towards further equipping students with the knowledge and skills needed in 
subject specialisms. Through PSHE and Home Group programmes of study we further enhance 
our students understanding. We use the Gatsby benchmarks to underpin our offering and then 
extend further opportunity to our students in year 10 through work experience. These 
opportunities are enhanced by a range of external providers to supplement our own subject 
specialists. 
 
Personalised Learning Zone 
 
The Personalised Learning Zone (PLZ) is open five days a week. It is staffed by our Alternative 
Provision Lead, Behaviour Mentor, Guidance Manager and Sports Coaches (Changing Lives) who 
all specialise in dealing with students who are struggling to cope with the full curriculum. It is 
open to all year groups. These students have complex behavioural, social or emotional issues. 
The PLZ is used for students who have been withdrawn from particular subject lessons, or is run 
as a slightly amended day to give students support with the challenges they face in a fully 
timetabled day. The PLZ offers a bespoke way of learning within a very small group environment. 
The PLZ staff work hard to build positive relationships with these students. Without this crucial 
provision these students would not be able to continue in mainstream education. It is the role of 
the pastoral team to identify which students require PLZ intervention. 
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SEND/EAL Provision 

All students with SEND are allocated with a key worker-Teaching Assistant, who guides their 
academic and pastoral provision. 

At Key Stage 4, after a meeting with the student and their parent/carer number of our SEND 
students have a personalised timetable, which includes additional time in one of the option 
blocks. They  use this time to complete work for other subjects, consolidate learning by revising 
key topics and to get support with homework that they are struggling to access. 

Thirty percent of our cohort have English as an additional language. A large percentage of our 
EAL intake are from the Roma community or are refugees that have had little or no formal 
education, before joining us. Many are illiterate. 

EAL students who are new to the academy follow an intensive two-day induction programme, 
where applicable. The student will be provided with an Induction Pack which focuses on 

delivering interventions in reading, writing (which includes the Essex Dual Language  Phrase 
Book in their first Language); their language dictionary; numeracy; as well as having a student 
buddy to support integration. 

At Key Stage 4, a number of our EAL students have a personalised timetable, which includes 
additional time to enhance their English language skills in one of the option blocks. Within the 
EAL option they are supported to improve their English. They also use this time to complete 
work for other subjects, consolidate learning by revising key topics and to get support with 
homework that they are struggling to access. 

Key Stage 3: A Tailored Curriculum 
Our curriculum has been carefully planned from Year 7 to ensure it is fully differentiated based 
on students needs. Our rationale is simple, push the most able and focus carefully tailored 
support on our least able.  
Streaming  
Due to the size of Years 7 and 8 the teaching groups are arranged in two parallel halves. The 
methodology behind the makeup of individual teaching groups is evolving.   In Year 7 the 
decision has been made that those taking a language study French. Within the bands the English 
groups inform Humanities and MFL and Mathematics groups inform the Science groups. Year 8 
English is setted within the 2 bands and informs the Humanities groups. The Mathematics groups 
have been constrained by the language students study and as a result there are 2 parallel bands 
which inform Languages and DT groups. In Year 9 English set and these sets dictate the teaching 
groups for Humanities and Science. Mathematics sets are similar to year 8 in that there are two 
parallel groups and are linked to MFL. 
A small number of our students do not study a language. We use this curriculum time to 
strengthen their numeracy and literacy so that they may access the curriculum more effectively.  
English and Maths Catch-up 
Targeted students that are not yet Secondary ready receive extra English and maths lessons 
within their curriculum, replacing languages lessons. These lessons are delivered by specialist 

trained in the catch-up programmes. We use progress tests at the end of the autumn and 
spring term to monitor the impact of this extra provision. The aim of this is to get as 
many students up to secondary ready level by the time they reach Year 8. 
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Personal Development and Well-Being  
At Mark Hall Academy we highly value student’s personal development, health and well-being.  
As such our programme offers a holistic PSHE learning journey with a progressive curriculum that 
addresses real needs in a rapidly changing world; supporting our students to personally skill 
themselves for an unknown future. 
Our PSHE programme brings together personal, social and health education, emotional literacy, 
social skills, mental health and resilience development, within a comprehensive scheme of 
learning, including comprehensive programmes of enrichment, British Values; careers and 
Relationship Education. 
PSHE & RE is being delivered through discrete timetabled lessons at KS3, and a further 
programme of development (PiXL LORIC – Leadership Organisation Resilience Initiative 
Communication) is being delivered through HG time. 
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Key Stage 3 Curriculum 
2 week timetable. 25 periods per week of 1 hour sessions. Daily 5 x 25 minute Home 
Group/Assembly 
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Key Stage 4:  
The key stage 4 curriculum is made up of two components, ‘Core’ and ‘Options’. The 
core is the compulsory element of the curriculum. The options element allows 
students to pick subjects that they are passionate about from within a carefully 
designated pathway.  
The core consists of English, maths, double science and physical education. 
The Pathway Programme  
Students are placed on one of three pathways called ‘Depth’, ‘Breadth’ and ‘Study 
Support’. We have used a combination of Key Stage 2 and Key Stage 3 performance 
data in addition to input from the SENCO to assign the most appropriate pathway.  
The Depth pathway is being followed by approximately thirty percent of both our 
Year 10 students and Year 11 students.   It is designed to stretch our most able 
students to meet the ‘gold standard’ – a good pass in English, maths, two sciences, 
history or geography and a language. It is hoped that by studying the English 
Baccalaureate a higher proportion of students will progress to a university 
education.  
The Breadth Pathway is designed to give students a broad range of knowledge, but 
students only have to choose a language or humanities. These students might not 
cope with studying the full ebacc, so we give them an opportunity to choose another 
subject that they are passionate about.  
The Study Support Pathway is followed by a carefully selected group of our least 
able students or EAL students that have joined very recently and for whom written 
or spoken English is new. They may only take three option subjects and are given 
extra lessons to consolidate the learning in other subjects, in a small group setting. In 
order to give them breadth and depth in their curriculum many are still required to 
pick a humanities or language as one of their three subjects.  
Students and parents are fully involved in the Pathway process.  Parents and Year 9 
students also attend a Pathway evening. This evening starts with a presentation on 
how to make good choices and ends by giving them the opportunity to speak to 
members of teaching staff and students currently studying the subject.  
Within the three pathways we provide a range of traditional GCSE’s and vocational 
options so that we can tailor each students curriculum to their learning styles and 
strengths. One of the option blocks is delivered as a one-year course within each 
year of 10 and 11. In order to provide a wide offer this option in 2019/20 has been 
offered to all year 10 and 11 students resulting in mixed year groups in some 
subjects. Students then make a further choice before starting year 11. 
 
Personal Development and Well-Being  
For KS4; LORIC is being delivered through Home Group time to support further 
programmes of intervention.   
Drop Down Days are delivered throughout the academic year whereby the 
curriculum is collapsed and skill based projects and workshops are delivered on 
wide-ranging themes to further enhance students overall PSHE/RE provision. 
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Key Stage 4 Curriculum- Year 10 
2 week timetable. 25 periods per week of 1 or some 2 hour sessions. Daily 5 x 25 
minute Home Group/Assembly 
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Key Stage 4 Curriculum- Year 11 
2 week timetable. 25 periods per week of 1 or some 2 hour sessions. Daily 5 x 25 
minute Home Group/Assembly 
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